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	UNIT TITLE
	Surreal World

	Length of Class Period
	45 minutes

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Unit
	October 7th, 2015

	Ending Date for this Unit
	October 20th, 2015


	Enduring Understandings

	Critical and Creative Thinking: Students combine and apply artistic and reasoning skills to imagine, create, realize and refine artworks in conventional and innovative ways. 
Literacy: As consumers, critics and creators, students evaluate and understand artworks and other texts produced in the media forms of the day


	Progress Points

	C. Demonstrate technical skill, craftsmanship and reasoning abilities in solving visual art problems using appropriate tools, media and technologies.


	CRITICAL ISSUE / BIG IDEA

	Anticipatory Set (what do the students already know, why is this lesson relevant?)

	Student’s already know or are familiar with the elements and principles of art and design, and are now learning new ways in which they can be used and combined to create meaning within their artwork. Student’s have also had a previous introduction to surrealism, and understand some of the influences and major artists of this movement. 


	Central Focus (creating, presenting, interpreting, responding, and/or relating art to context)

	Students will be interpreting famous works of Surrealist art, and well as understanding their historical influences and inspirations from dreams and fantasy. Students will relate these works to popular images in their lives today such as television or children’s books. They will then respond by creating their own surrealist image with the use of oddly-named paint chips to guide them by chance. 


	Essential Questions (provocative, engaging, critical)

	1. How can we make sense out of nonsense in images? 
2. How can chance affect art?
 3. How can we get different interpretations from the same artwork? 
4. How can we use our own minds as inspiration for creating art?


	Possible Integration

	There will be opportunities to integrate areas of history and sciences in to classroom discussions, as we will be talking about how the studies of Sigmund Freud and dream patterns influenced many surrealist artists. Additionally, there is a focus on relating images to those in popular media such as literature. 


	Description of the essential educational content of this unit

	Lesson One
	

	Title
	Introduction

	Lesson Description
	Students will be introduced to the assignment and begin working on their drawings

	Lesson Two
	

	Title
	Studio Time

	Lesson Description
	Students will continue working on their assignements

	Lesson Three
	

	Title
	Sharing

	Lesson Description
	Students will share their work with the class. 


	Explain how technology has been used in this unit

	

	LESSON PLAN


	Teacher Candidate
	Trina Langsenkamp

	School
	


	LESSON NUMBER
	1

	Lesson Title
	Introduction

	Length of Class Period
	45 minutes

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Lesson
	October 7th, 2015

	Ending Date for this Lesson
	October 7th, 2015


	Content Statement – Perceiving/Knowing

	6PE Identify and name the sources for art making ideas (e.g., self, environment and other people).

	Content Statement – Producing/Performing

	3PR Generate ideas and employ a variety of strategies to solve visual problems.
4PR Demonstrate motivation, independence and persistent during studio practices to complete artworks.
5PR Combine the elements and principles of art and design to create visually effective compositions in original works of art

	Content Statement – Responding/Reflecting

	1RE Identify qualities that contribute to the design and meaning of their artworks and the works of others.


	Performance-based Assessment Objectives

	Students will discuss how chance can influence artwork and inform surrealist properties in a composition. They will create an image based on prompts given to them by randomly selected paint chips with odd names, and incorporate the names of the chips along with the colors they represent in to their composition. Students are encouraged to consider and respond to ideals of surrealism they learned about in the previous lesson with X, and to use aspects of composition such as background, foreground, layering and making sure to fill the entire page.

	Performance-based Assessment Strategies
(attach assessment documents if applicable)

	Students will be formatively assessed by the teacher as she circulates the room to make sure that all students are on track. Additionally, student work will be graded on a rubric that assesses their use of creative thinking, incorporation of the paint chips and completion of the assignment. Rubric attached


	Academic Language

	Vocabulary

	Surrealism: Images or things that do not make sense together. An expression of the subconscious mind.
Fantasy: Activity of imagining things, especially things that are impossible or improbable.
Chance: An accidental or unplanned happening
Adjective: a descriptive word
Verb: an action word
Setting: A place where something occurs in an image
Noun: person, place or thing

	Additional Language Demands (specific communication task)

	Students will be asked to discuss images they have seen from surrealist artists in the previous lesson, and to articulate their observations about those works as well as relating them to their own projects. Additionally, they will be reviewing basic sentence construction by using chips that have a place, a thing and an adjective. There will also be a book reading of “Dali and the Path of Dreams”, that students will be asked to engage with by making observations of the images and answering questions prompted by the text.


	Accommodations for Special Populations

	Each fourth grade class has at least one English Language Learner. Most of these students receive support and are achieving in reading and comprehension in close comparison to their peers, but occasionally vocabulary may need to be redefined for better understanding. Additionally, there are some groupings of paint chips who’s titles come with Spanish and French translations included. For students who are still learning most vocabulary, these chips will be strategically placed at their seats. Making posters of key vocabulary words to keep around the classroom will be helpful to solidify knowledge. Written instructions on the board during each class time will also provide reminders for the expected tasks. In J’s class, the new student B speaks almost no English. He has been working with his peer, A, who translates for him. Once A helps him translate the names of on his paint chips, B will be able to work independently. In J’s class, F struggles with behavioral issues including constant interruption, getting out of assigned seats and talking without raising hand. Mimicking some of X’s cueing and behavior modifying techniques that have proved successful with F, such as raising a finger to indicate silence, will be helpful for me to adapt when working with him. For this specific project, he will need to be closely watched to make sure he is not being too disruptive to his peers, and if he is a distraction then he will be moved to a separate side table where he will work alone. For this class in particular, it will be good to limit movement around the room so that there is less commotion. 

	Art/Visual Culture Examples

	The teacher refers to some of the images they have seen before, and discusses them again to give them insight to their new project. 


	Preparations

	Materials/Resources for Teacher

	Visual culture examples from posters, such as Dali’s Persistence of Memory

	Materials for Students

	Pencils, 9x12” white paper, colored pencils, assorted paint chips, paperclips 

	Safety Procedures 

	


	Learning Activity

	Getting the Classroom Environment Ready

	Each seat at the table is prepared with a piece of paper and a pencil. Under the paper, there are 4 paint chips hidden and attached with a paperclip to each sheet. The center table has a basket of individual packs of colored pencils.

	Procedures for the Teaching/Learning Structure (indicate approximate time for each step)

	1. Students enter the room and sit in their assigned seats. The PowerPoint presentation is pulled up on the screen and the tables are prepared with a piece of paper and a pencil. Under the paper, there are 4 paint chips hidden and attached with a paperclip to each sheet. The center table has a basket of individual packs of colored pencils. The teacher takes attendance to help learn names, and introduces herself to the classroom. (3 minutes)
2. The teacher starts the discussion by asking some review questions from the class such as “Can someone define surrealism?” or “Where do artists get their influences for surrealist works?” By calling on students who raise their hands, the teacher is able to assess what the student’s remember from the previous lesson. (5 minutes)
3. The teacher then explains the activity they will be doing. She shows them the assorted paint chips that are categorized by places, things, and adjectives/verbs. She explains that each of them will get to randomly assigned 4 chips: one setting, two things and one adjective or verb. Then they are to create a drawing using colored pencils on paper that incorporates the items mentioned in their paint chip titles, as well as incorporating the color of the chip in the illustration. The teacher shows them her example, and explains how she constructed the composition by first creating a sentence out of her paint chips. The image shows a Sleepy Alpaca in an Icy Bay with Honeycombs. Students are encouraged to think of different ways they can create an image with their words. Another set of paint chips are randomly pulled (ex: Snowbank + Baguette + Cowboy Hat + Sticky) and the teacher asks the class to consider how someone may illustrate this. (7 minutes) 
 4. The teacher then turns the class’s attention to the poster of Dali’s Persistence of Memory. She asks them to imagine if Dali had used paint chips to inspire his painting, what may they have said? (Ex.: Melting, Clock, Desert, etc.) She asks them to make connections between the chance in random selection and how it can make pictures that are “surreal” like traditional surrealist work. (5 minutes)  
5. The teacher then instructs students to go to their assigned seats and look under the paper that they were given. Each of them has four attached  (2 minutes) 
6. Students have the remainder of the class period to work on their drawings. As they work, they are reminded of elements of composition that they discussed in the last project, such as using a background, a foreground and a making sure to use the entire page. She also encourages them to think about how the scale or size of certain objects can make them more surreal. Students are encouraged to draw out their composition in pencil first before coloring it in with the colored pencils from the center table which they can retrieve on their own. The teacher circulates the room to answer questions, help with drawings and to ensure student productivity. (18 minutes) 
7. For cleanup, the students are instructed to replace any colored pencils they are using to the center table and to put their pencils back in the container on their tables. Students are instructed to use their paper clips to attach their paint chips to their work, to make sure they have their names written on the back, and to leave them at the center table before they line up at the door. (5 minutes)


	Clean-up Procedures (Room, Materials & Work Storage)

	For cleanup, the students are instructed to replace any colored pencils they are using to the center table and to put their pencils back in the container on their tables. Students who are seated quietly will be dismissed by the teacher one by one by giving them a paper clip in which they can attach their paint chips to their drawings and take with them when they line up at the door. (5 minutes)


	Closure, Review & Anticipation (what’s next?)

	As the students leave, the teacher thanks them for their hard work and focus, and tells them to pay attention to other aspects of surrealism they may see in other media sources. 

	Supplemental Activity

	If students finish their illustration, they are encouraged to use the backside of their paper to write a story about their image, including the titles of all of the paint chips.


	Teacher reflection focused on the lesson after it has been taught

	The first time the lesson was taught, the teacher had each student select their paint chips one at a time. This was meant to give the teacher a chance to learn names, but it ended up taking longer than expected and leaving many kids restless as they waited. Mrs. Cline suggested having the chips presorted and waiting for them under their papers. 



	LESSON PLAN


	Teacher Candidate
	Trina Langsenkamp

	School
	


	LESSON NUMBER
	2

	Lesson Title
	Studio Work Time

	Length of Class Period
	45 Minutes

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Lesson
	October 13th, 2015

	Ending Date for this Lesson
	October 13th , 2015


	Content Statement – Perceiving/Knowing

	6PE Identify and name the sources for art making ideas (e.g., self, environment and other people).

	Content Statement – Producing/Performing

	3PR Generate ideas and employ a variety of strategies to solve visual problems.
4PR Demonstrate motivation, independence and persistent during studio practices to complete artworks.
5PR Combine the elements and principles of art and design to create visually effective compositions in original works of art

	Content Statement – Responding/Reflecting

	1RE Identify qualities that contribute to the design and meaning of their artworks and the works of others.


	Performance-based Assessment Objectives

	Students will discuss how chance can influence artwork and inform surrealist properties in a composition. They will create an image based on prompts given to them by randomly selected paint chips with odd names, and incorporate the names of the chips along with the colors they represent in to their composition. Students are encouraged to consider and respond to ideals of surrealism they learned about in the previous lesson with X, and to use aspects of composition such as background, foreground, layering and making sure to fill the entire page.

	Performance-based Assessment Strategies
(attach assessment documents if applicable)

	Students will be formatively assessed by the teacher as she circulates the room to make sure that all students are on track. Additionally, student work will be graded on a rubric that assesses their use of creative thinking, incorporation of the paint chips and completion of the assignment. Rubric attached



	Academic Language

	Vocabulary

	Surrealism: Images or things that do not make sense together. An expression of the subconscious mind.
Fantasy: Activity of imagining things, especially things that are impossible or improbable.
Chance: An accidental or unplanned happening
Adjective: a descriptive word
Verb: an action word
Setting: A place where something occurs in an image

	Additional Language Demands (specific communication task)

	Students will be asked to discuss images they have seen from surrealist artists in the previous lesson, and to articulate their observations about those works as well as relating them to their own projects. Additionally, they will be reviewing basic sentence construction by using chips that have a place, a thing and an adjective.


	Accommodations for Special Populations

	Each fourth grade class has at least one English Language Learner. Most of these students receive support and are achieving in reading and comprehension in close comparison to their peers, but occasionally vocabulary may need to be redefined for better understanding. Making posters of key vocabulary words to keep around the classroom will be helpful to solidify knowledge. Written instructions on the board during each class time will also provide reminders for the expected tasks. In J’s class, the new student B speaks almost no English. He has been working with his peer, A, who translates for him. Once A helps him translate the names of on his paint chips, B will be able to work independently. In J’s class, F struggles with behavioral issues including constant interruption, getting out of assigned seats and talking without raising hand. Mimicking some of X’s cueing and behavior modifying techniques that have proved successful with F, such as raising a finger to indicate silence, will be helpful for me to adapt when working with him. For this specific project, he will need to be closely watched to make sure he is not being too disruptive to his peers, and if he is a distraction then he will be moved to a separate side table where he will work alone. For this class in particular, it will be good to limit movement around the room so that there is less commotion.

	

	Art/Visual Culture Examples

	The teacher will make reference to many of the illustrations in children’s books such as Alice in Wonderland, Dr. Seuss, The Series of Unfortunate Events, and The Wizard of Oz. They will also be looking at some of the images they have seen before, and discussing them again to give them insight to their own project.


	Preparations

	Materials/Resources for Teacher

	Visual culture examples from posters, such as Dali’s Persistence of Memory

	Materials for Students

	Lined paper, pencils, 9x12” white paper, ballpoint pens, colored pencils, assorted paint chips,

	Safety Procedures 

	


	Learning Activity

	Getting the Classroom Environment Ready

	Tables are prepared with canisters of pencils, and the student work from the last class is placed at their assigned seats. The center table has a bag full of assorted paint chips, and a canister of colored pencils.

	Procedures for the Teaching/Learning Structure (indicate approximate time for each step)

	1. Students enter the room and take their assigned seats where their work from the previous class is already set out for them. The teacher takes attendance to help her learn names of the students. (3 minutes)  
2. Before students are free to work independently, the teacher calls their attention to the front where the poster on surrealism is displayed. She asks review questions such as “Where else can we find surreal images besides paintings?” and “Can anyone give me examples of something ‘surreal’ they saw on TV or in a book since our last class?” The teacher is careful to guide the discussion towards making connections between media imagery and surrealist principles practiced by artists such as Dali. (7 minutes)
3. The teacher then reminds the students of where they left off in their projects. The steps for completion are also listed on the board so that students have a visual reminder of what is expected for them. She tells them that they will have the remainder of the class period to work, and if they finish all the steps of illustrating they are to turn their paper over and write either a story or a poem about their image, using the titles of their paint chips as well. (5 minutes)

4. Students have the remainder of the class period to work on their drawings. As they work, they are reminded of elements of composition that they discussed in the last project, such as using a background, a foreground and a making sure to use the entire page. She also encourages them to think about how the scale or size of certain objects can make them more surreal. Students are encouraged to draw out their composition in pencil first before coloring it in with the colored pencils from the center table which they can retrieve on their own. They are also allowed to use the ballpoint pens to make outlines in their drawings. If students have completed illustrating, they are to turn their paper over and write either a short story or poem about their image, also using the titles of the paint chips. The teacher circulates the room to answer questions, help with drawings and to ensure student productivity. (25 minutes)

5. For cleanup, the students are instructed to replace any colored pencils and ballpoint pens they are using to the center table and to put their pencils back in the container on their tables. They are also to paperclip their paint chips to their drawings, and to hand them in to the teacher as they line up at the door. (5 minutes)

	Clean-up Procedures (Room, Materials & Work Storage)

	For cleanup, the students are instructed to replace any colored pencils and ballpoint pens they are using to the center table and to put their pencils back in the container on their tables. They are also to paperclip their paint chips to their drawings, and to hand them in to the teacher as they line up at the door.


	Closure, Review & Anticipation (what’s next?)

	As students exit, they are told that they can look forward to sharing their work with the class. 


	Supplemental Activity

	If students have completed illustrating, they are to turn their paper over and write either a short story or poem about their image, also using the titles of the paint chips. If they have finished both drawing and writing, they can work independently on the project that they started with Mrs. Cline (the surrealist self portrait collages). 


	Teacher reflection focused on the lesson after it has been taught

	


	LESSON PLAN


	Teacher Candidate
	Trina Langsenkamp

	School
	


	LESSON NUMBER
	3

	Lesson Title
	Sharing and Reflection

	Length of Class Period
	45 minutes

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Lesson
	October 20th, 2015

	Ending Date for this Lesson
	October 20th 2015


	Content Statement – Perceiving/Knowing

	6PE Identify and name the sources for artmaking ideas (e.g., self, environment and other people).

	Content Statement – Producing/Performing

	3PR Generate ideas and employ a variety of strategies to solve visual problems.
 4PR Demonstrate motivation, independence and persistent during studio practices to complete artworks. 
5PR Combine the elements and principles of art and design to create visually effective compositions in original works of art.
 6PR Demonstrate technical skill through the integration of common processes and topics from other subject areas.

	Content Statement – Responding/Reflecting

	1RE Identify qualities that contribute to the design and meaning of their artworks and the works of others. 
4RE Generate criteria for discussing and assessing works of art. 
5RE Refer to criteria and use art vocabulary when discussing and judging the quality of artworks. 
6RE Give and use constructive feedback to produce artworks that achieve learning goals.


	Performance-based Assessment Objectives

	Students will be sharing their work with the class and responding to the works of others. Students will use vocabulary words when showing their work and in describing the works of others to articulate how the images demonstrate surrealist qualities. 


	Performance-based Assessment Strategies
(attach assessment documents if applicable)

	Students will not be graded on their presentation skills, but the teacher will ask questions of them and of the class to further their understanding of the content. 
Students will also be given half-sheets of paper that have questions/prompts for commenting on a peer’s work. These will be checked for understanding of key vocabulary and applying the to artworks. 



	Academic Language

	Vocabulary

	Surrealism: Images or things that do not make sense together. An expression of the subconscious mind.
Fantasy: Activity of imagining things, especially things that are impossible or improbable.
Chance: An accidental or unplanned happening
Adjective: a descriptive word
Verb: an action word
Setting: A place where something occurs in an image

	Additional Language Demands (specific communication task)

	Students who choose to present to the class will be encouraged to practice good public speaking skills such as projecting their voices and looking at the audience when they speak. Additionally, students who comment on the work of their peers are expected to articulate their thoughts in the form of constructive critics that offer more than just “I like your drawing” statements. They should be sharing what specific elements of the works make them interesting and surreal. 


	Accommodations for Special Populations

	Each fourth grade class has at least one English Language Learner. Most of these students receive support and are achieving in reading and comprehension in close comparison to their peers, but occasionally vocabulary may need to be redefined for better understanding. Making posters of key vocabulary words to keep around the classroom will be helpful to solidify knowledge. Written instructions on the board during each class time will also provide reminders for the expected tasks. In Mrs. J’s class, the new student B speaks almost no English. He has been working with his peer, A, who translates for him. If B chooses to share his work, he will have A translate for him. 


	Art/Visual Culture Examples

	


	Preparations

	Materials/Resources for Teacher

	 Questions written on board for reference during presentation


	Materials for Students

	Their completed work, ½ sheets for response to 1 peer work, pencils. 


	Safety Procedures 

	


	Learning Activity

	Getting the Classroom Environment Ready

	The center cart has been moved back slightly so that there is enough room for all students to sit on the floor in the front of the classroom. 


	Procedures for the Teaching/Learning Structure (indicate approximate time for each step)

	1.Students enter and are told to sit directly on the floor at the front of the room. The teacher takes attendance to help her learn the students’ names. (3 minutes)
2. The teacher calls attention to the front of the room and explains what they will be doing in class today. They will have the opportunity to share their illustrations with the class. They will stand at the front of the room, read their paint chips to the class and briefly explain how they used these titles to make their drawings. There are three questions written on the board: 1. What is one thing you like about your drawing? 2. What is one thing you would change about your drawing? And 3. In what ways is your drawing surreal? When students share their work, they should answer these questions. Their peers are also encouraged to ask the person sharing questions about their work that engage them in their process, ideas or interpretations of the image. The teacher reminds the class on how to be respectful during sharing times, such as complimenting the work of their peers or offering constructive comments. (5 minutes)
3.The remainder of the class is spent with the students sharing their work. The teacher facilitates the discussion by guiding students with questions that engage them in examining the work of their classmates. As students share, each other student has a half sheet of paper to fill out about the work of another student. These half sheets will measure student’s understanding of the assignment, application of vocabulary and ability to assess artworks. If all students who want to share have a chance to do so, and there is time left in the class, the teacher will read the illustrated story, “Dali and the Path of the Dream” to the class. The teacher can also guide the reading with questions about the illustrations in the book.  (35 minutes) 
4. The teacher dismisses the students to line up at the door and thanks them for all of their hard work on their project.(2 minutes)


	Clean-up Procedures (Room, Materials & Work Storage)

	The teacher dismisses the students to line up at the door and thanks them for all of their hard work on their project. As they exit, the teacher returns the center cart to its original location. 



	Closure, Review & Anticipation (what’s next?)

	As the students leave, they will be thanked for their hard work on their projects, and are reminded that they will be continuing with where they left off in Mrs. Cline’s surrealist self portrait project. 


	Supplemental Activity

	If all students who want to share have a chance to do so, and there is time left in the class, the teacher will read the illustrated story, “Dali and the Path of the Dream” to the class. The teacher can also guide the reading with questions about the illustrations in the book.  



	Teacher reflection focused on the lesson after it has been taught

	


	Be sure to attach to the full instructional unit
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