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	Teacher Candidate
	Trina Langsenkamp

	School
	


	UNIT TITLE
	Music, Identity and Art

	Length of Class Period
	40; 80, 80

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Unit
	November 2nd, 2015

	Ending Date for this Unit
	November 7th, 2015


	Enduring Understandings

	Personal Choice and Vision: Students construct and solve problems of personal relevance and interest when expressing themselves through visual art. 
Critical and Creative Thinking: Students combine and apply artistic and reasoning skills to imagine, create, realize and refine artworks in conventional and innovative ways


	Progress Points

	The student will at the appropriate developmental level: 
B. Draw on a variety of sources to generate, select and evaluate ideas to create personally meaningful products. 
E. Apply reasoning skills to communicate key ideas expressed in their artworks and the works of others and use appropriate criteria and language to critique the works. 
G. Demonstrate flexibility and reflective habits when creating visual art forms in a variety of artistic contexts and environments.
 H. Demonstrate respect for, and effectively work with, socially and culturally diverse teams or content to increase innovation and quality


	CRITICAL ISSUE / BIG IDEA

	Anticipatory Set (what do the students already know, why is this lesson relevant?)

	Students are in a freshman art survey course and are currently working on refreshing the basic knowledge of the elements of art and principles of design. The project made in this unit will help explore the use of unity, emphasis, balance, pattern and repetition in composition. 

Additionally, students will have had different exposure to contemporary Caribbean artworks, but it can be expected that most have not discussed works as specific as Patterson’s or pertaining to the themes of identity and body politics. This is something that will need to be kept in mind, as I will have to build student background knowledge before expecting a comprehensive classroom discussion. 

	Central Focus (creating, presenting, interpreting, responding, and/or relating art to context)

	Students will be interpreting and discussing the work of Jamaican artist Ebony Patterson and the ideas of both national and personal identity. They will respond to this discussion by creating self-portrait collages from photographs and other paper materials to reflect an understanding of how their own environment affects their identity. 

	Essential Questions (provocative, engaging, critical)

	What influences our identity, and how can we express that visually?

How does music influence our identity? 
How does modern music culture combine with visual elements to create these identities?

How do the elements of art contribute to our overall perception of a work?


	Possible Integration

	There will be some integration of history, as well as the possibility to bring up contemporary issues in discussion of the authors artist statement. 



	Description of the essential educational content of this unit

	Lesson One
	

	Title
	Introduction to Music and Identity

	Lesson Description
	Students will discuss identity and how musical preference pertains to it while exploring the work of artists who examine these topics.

	Lesson Two
	

	Title
	Creating Collages

	Lesson Description
	Students will respond to the work they were introduced to in the previous lesson by creating portrait collages that incorporate elements of aesthetics from musical genres.

	Lesson Three
	

	Title
	Group Discussion

	Lesson Description
	Students will share their work and respond to that of their peers, reflecting on the assignment and their work.


	Explain how technology has been used in this unit

	Students will print photographs of themselves. Most likely these will be taken by the students on their own phone and printed on the school computer. This incorporates common and accessible technologies so that students feel more connected to the processes used to complete them. 

	LESSON PLAN


	Teacher Candidate
	Trina Langsenkamp

	School
	


	LESSON NUMBER
	1

	Lesson Title
	Introduction to Music and Identity

	Length of Class Period
	40

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Lesson
	November 2nd

	Ending Date for this Lesson
	November 2nd


	Content Statement – Perceiving/Knowing

	H.S. Beginning:
2PE Identify and describe the sources artists use for visual reference and to generate ideas for artworks. 
3PE Identify the relationship between community or cultural values and trends in visual art. 
4PE Identify the factors that influence the work of individual artists.

	Content Statement – Producing/Performing

	H.S. Beginning: 
3PR Explore multiple solutions to visual art problems through

preparatory work.

5PR Investigate how to access available digital tools and innovative

technologies to create and manipulate artwork.

	Content Statement – Responding/Reflecting

	H.S. Beginning: 
3RE Use appropriate vocabulary to define and describe techniques and materials used to create works of art. 
5RE Identify and explain one or more theories of aesthetics and visual culture.


	Performance-based Assessment Objectives

	Students will be interpreting the work of artist Ebony Patterson and analyzing how her use of elements of art contribute to the meaning and overall effect of the work. Students will discuss how musical genres are influenced by visual components, and will be able to describe examples of these aesthetics and what elements of art enforce these qualities. 


	Performance-based Assessment Strategies
(attach assessment documents if applicable)

	The introduction will serve as a way to informally assess students’ prior knowledge and experiences with the topic of identity in art. 


	Academic Language

	Vocabulary

	Unity – the relationship among the elements of a visual that helps all the elements function together
Emphasis – an area or object within the artwork that draws attention and becomes a focal point
Repetition – one object or shape repeated
Mixed Media – the use of a variety of media in an entertainment or work of art.
Collage - a piece of art made by sticking various different materials such as photographs and pieces of paper or fabric onto a backing.
Identity - the fact of being who or what a person or thing is.

	Additional Language Demands (specific communication task)

	Students will be asked to have an open classroom discussion and to build off of each other’s points in a constructive dialogue to break down the conceptual themes of the work as well as the visual components. 


	Accommodations for Special Populations

	This class includes five students that are marked “gifted” in at least one academic area, one student who is an English Language Learner, one who has a 504 plan and 3 with IEPs. I have not yet had access to the specific IEPs/documents detailing the students, but in conversing with Mrs. W, have concluded that the best way to involve these students is to engage them with something they have more interest in. By giving these students student choice, they are at lower risk for losing focusing or acting out. This is where the choice of musical genre comes in to place, as it gives these students an opportunity to make personal choice. 


	Art/Visual Culture Examples

	In the PowerPoint, there are many examples from mixed media artist Ebony Patterson, and her work is tied in to the music of Jamaican dancehall culture that it is based from.



	Preparations

	Materials/Resources for Teacher

	PowerPoint presentation, teacher examples


	Materials for Students

	Scrap paper, pencils.


	Safety Procedures 

	


	Learning Activity

	Getting the Classroom Environment Ready

	Each desk has a sheet of scrap paper set out for students 


	Procedures for the Teaching/Learning Structure (indicate approximate time for each step)

	1. The teacher introduces herself to the class, giving a brief description of who she is and her role as a student teacher. (3 minutes)
2. She then starts the PowerPoint presentation on the first slide that introduces the topic of identity. She explains that this is something she plans on returning to in March when she returns to student teach full time. On the slide, there are three questions: “What is identity?” “What makes up our identities?” and “How can we express identities through art?” She leads the class in a discussion on these questions. She reminds them of her initial introduction at the beginning of the class – she had introduced herself as a college student, a teacher and an art advocate. She explains how she considers all of these to be parts of her identity. If a student mentions musical preference as a part of their identity, she will take the opportunity to transition to the next slide (if they do not mention it, she will make the transition herself), which has a picture of artist Ebony Patterson. She gives an introduction to the artist, talking about her influences from Jamaican dancehall culture and her explorations of identity within the context of the Caribbean though music. The next few slides show examples of some of Patterson’s collages and portraits. She asks the students questions to get them thinking about how identity is represented visually in these images (ex: “where is the emphasis in this image?”, “what might you assume about the people represented?”).  The next slide has the prompt for the assignment, including what needs to be done for the next class. She reads the steps out loud and elaborates on what is to be expected. The next slide lists the steps that they will complete in the next class period. She talks about these so they know what they can expect to make as a final product. The final slide discusses what they will be doing Friday, the last class in the unit. They will be asked to present to the class and as a bonus can select a song that corresponds with their chosen genre to compare to the class. (27 minutes)
3. For the remainder of the class, students can work on the first part of the assignment, which is to pick a musical genre and brainstorm characteristics of that genre and how they may be represented visually. They do this on a scrap piece of paper, and are encouraged to consider common colors, patterns, or symbols popular in the genre. The teacher can use her example(s) to reference specifics. They are also encouraged to begin looking for or taking images of themselves that will be used in their collages. They are reminded to consider what types of facial expressions are common in their genre. For this, students are allowed to use their cell phones or one of the computers in the back. (10 minutes)


	Clean-up Procedures (Room, Materials & Work Storage)

	Students pass their brainstorm sheets to the front where they are placed in their class folder, which is stored on the shelf, and may leave once the bell rings. 


	Closure, Review & Anticipation (what’s next?)

	As students exit, they are reminded that for the next class they will be expected to bring a photograph of themselves that they can print. If they do not bring one for the next class, a picture will be taken for them. They are also reminded that they will only have the next class period to work, so they should try to come with an idea how of they want to create their composition in mind.  


	Supplemental Activity

	Any students who finish brainstorming and taking a photograph will be instructed to print their picture and begin planning their collages.



	Teacher reflection focused on the lesson after it has been taught

	


	LESSON PLAN


	Teacher Candidate
	Trina Langsenkamp

	School
	


	LESSON NUMBER
	2

	Lesson Title
	Studio Time

	Length of Class Period
	80 minutes

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Lesson
	November 4th

	Ending Date for this Lesson
	November 4th


	Content Statement – Perceiving/Knowing

	H.S. Beginning:

2PE Identify and describe the sources artists use for visual reference and to generate ideas for artworks. 
3PE Identify the relationship between community or cultural values and trends in visual art. 
4PE Identify the factors that influence the work of individual artists.

	Content Statement – Producing/Performing

	H.S. Beginning:
1PR Demonstrate basic technical skill and craftsmanship with various art media when creating images from observation, memory and imagination.
 2PR Apply the elements and principles of art and design using a variety of media to solve specific visual art problems. 
3PR Explore multiple solutions to visual art problems through preparatory work. 
4PR Establish the appropriate levels of craftsmanship when completing artworks. 
6PR Identify and apply visual literacy as a means to create images that are personally expressive.

	Content Statement – Responding/Reflecting

	H.S. Beginning:
3RE Use appropriate vocabulary to define and describe techniques and materials used to create works of art. 
4RE Investigate the role of innovative technologies in the creation and composition of new media imagery. 
5RE Identify and explain one or more theories of aesthetics and visual culture.


	Performance-based Assessment Objectives

	Students are expected to work independently and efficiently in creating their own collages from a variety of tools and materials. 


	Performance-based Assessment Strategies
(attach assessment documents if applicable)

	Students will be formatively assessed for productivity by the teacher as she circles the room and facilitates work time. After the third class and their presentations, the teacher will collect the work and grade on a rubric evaluating their use of balance, pattern, layers and incorporation of a genre. 


	Academic Language

	Vocabulary

	Unity – the relationship among the elements of a visual that helps all the elements function together
Emphasis – an area or object within the artwork that draws attention and becomes a focal point
Repetition – one object or shape repeated
Mixed Media – the use of a variety of media in an entertainment or work of art.
Collage - a piece of art made by sticking various different materials such as photographs and pieces of paper or fabric onto a backing.
Identity - the fact of being who or what a person or thing is.

	Additional Language Demands (specific communication task)

	Students will be expected to work independently and quietly. Some discussion is allowed but most work time should be quiet.



	Accommodations for Special Populations

	This class includes five students that are marked “gifted” in at least one academic area, one student who is an English Language Learner, one who has a 504 plan and 3 with IEPs. I have not yet had access to the specific IEPs/documents detailing the students, but in conversing with Mrs. W, have concluded that the best way to involve these students is to engage them with something they have more interest in. By giving these students student choice, they are at lower risk for losing focusing or acting out. This is where the choice of musical genre comes in to place, as it gives these students an opportunity to make personal choice. Additionally, while students are working, they will be monitored to ensure that they are focused and productive.

	Art/Visual Culture Examples

	Students will have access to images shown in the previous class from the work of Ebony Patterson. They are also expected to have in mind some elements of visual culture they see within the genre of music they have selected to work from. 



	Preparations

	Materials/Resources for Teacher

	Camera, printer


	Materials for Students

	Brought in: photograph (can be printed during class), 

Provided: scissors, cardstock, pencils, glue-sticks, markers, assorted printed papers, tissue paper, gems, etc. 


	Safety Procedures 

	


	Learning Activity

	Getting the Classroom Environment Ready

	Bins of necessary materials are on the tables along with the brainstorming sheets students started in the first class. The PowerPoint slide for the steps for today are pulled up on the screen, or are written on the board in chalk. The front table has the assorted papers and tissue papers available for students to choose from. 


	Procedures for the Teaching/Learning Structure (indicate approximate time for each step)

	1. As class starts, the teacher takes attendance and calls attention to the steps written on the board. She briefly reminds them of what they discussed in the previous class, and asks them to begin making their collages. She reminds them that they have this entire class period to work, but may not have time in the next class, so they should maximize their time and materials today. (10 minutes)
2. Students who need to print their photographs are allowed to use the computers in the hallway computer lab to print, and then must return directly to the class to continue working. If students did not bring in photographs, they can either take one on their phone or have the teacher take on with the classroom camera. From there, they can print the photograph and continue working (15-20 minutes)

3. As students work on their collages, they are expected to stay in their seats unless they are grabbing materials from the front. Headphones are allowed as long as they do not disrupt others, and for the most part, students do not need to be chatty. The first step is creating their background using a pattern from the printed papers or drawn by hand. Then they are encouraged to add layers, focusing on symmetry as well as emphasis, and including their printed portrait. After the entire page is covered, they can embellish their collages with gems, or draw over in marker to create emphasis with lines. (20-40)
4. As the teacher monitors the room, she will take note of how quickly students are working, and will consider if she needs to build in time in the following class to give students a chance to finish up. For cleanup, the teacher gets students’ attention and asks them to replace their materials in their bins and return any leftover paper to the front. (10 minutes)


	Clean-up Procedures (Room, Materials & Work Storage)

	1. . For cleanup, the teacher gets students’ attention and asks them to replace their materials in their bins and return any leftover paper to the front. (10 minutes)


	Closure, Review & Anticipation (what’s next?)

	As students exit, they are reminded of the final part of their project which will be to share their collages with the class. They are also encouraged to bring in an appropriate song to share that aligns with their genre. 

	Supplemental Activity

	Any student who finishes their collage can use one of the computers in the back to search for a song to play while they share with the class. If they finish this step as well and there is still a bit of class time left, they can continue working on what they left off with Mrs. W. 



	Teacher reflection focused on the lesson after it has been taught

	


	LESSON PLAN


	Teacher Candidate
	Trina Langsenkamp

	School
	Fort Hayes Alternative High School


	LESSON NUMBER
	3

	Lesson Title
	Critique and Discussion

	Length of Class Period
	80

	
Approximate Number of Students in Each class
	25

	Beginning Date for this Lesson
	November 6th

	Ending Date for this Lesson
	November 6th


	Content Statement – Perceiving/Knowing

	1PE Examine and articulate the effects of context on visual imagery. 
2PE Identify and describe the sources artists use for visual reference and to generate ideas for artworks. 
3PE Identify the relationship between community or cultural values and trends in visual art. 
4PE Identify the factors that influence the work of individual artists.

	Content Statement – Producing/Performing

	2PR Apply the elements and principles of art and design using a variety of media to solve specific visual art problems. 
3PR Explore multiple solutions to visual art problems through preparatory work.
 4PR Establish the appropriate levels of craftsmanship when completing artworks.

	Content Statement – Responding/Reflecting

	1RE Explore various methods of art criticism in responding to artworks. 
2RE Identify assessment practices to manage, monitor and document their learning. 
3RE Use appropriate vocabulary to define and describe techniques and materials used to create works of art.


	Performance-based Assessment Objectives

	Students will respond to their own work and the work of their peers by discussing technical elements as well as visual references. 


	Performance-based Assessment Strategies
(attach assessment documents if applicable)

	The teacher will take notes on each of the questions asked of the students and their responses. Additionally, students will be asked to fill out a half sheet of questions based on the work of one peer. The teacher will evaluate these responses paying attention to how well students were able to use art language in discussing the work of another student. 



	Academic Language

	Vocabulary

	Unity – the relationship among the elements of a visual that helps all the elements function together
Emphasis – an area or object within the artwork that draws attention and becomes a focal point
Repetition – one object or shape repeated
Mixed Media – the use of a variety of media in an entertainment or work of art.
Collage - a piece of art made by sticking various different materials such as photographs and pieces of paper or fabric onto a backing.
Identity - the fact of being who or what a person or thing is.

	Additional Language Demands (specific communication task)

	Students will be asked to share their work and answer questions in front of the class. This may be challenging for shy students, and prompts will be provided to help facilitate conversation. Students will also be asked to make comments on the work of their peers, but they are also given the opportunity to write these reflections on the half sheets as well. 



	Accommodations for Special Populations

	This class includes five students that are marked “gifted” in at least one academic area, one student who is an English Language Learner, one who has a 504 plan and 3 with IEPs. I have not yet had access to the specific IEPs/documents detailing the students, but in conversing with Mrs. W, have concluded that the best way to involve these students is to engage them with something they have more interest in. By giving these students student choice, they are at lower risk for losing focusing or acting out. This is where the choice of musical genre comes in to place, as it gives these students an opportunity to make personal choice. In this lesson, the opportunity to share is optional, so those who have difficulties communicating may be shy or resistant. They can be encouraged to share, but not pushed so to respect their decision. 


	Art/Visual Culture Examples

	Students will be referring to the work of Ebony Patterson to evaluate their own work and that of their peers. Additionally, some students may bring examples of music from their selected genre to share with the class. 



	Preparations

	Materials/Resources for Teacher

	Prompts written on board for discussion


	Materials for Students

	Their completed projects, examples of music from their selected genre, half sheets for responding to the work of their peers, pencils. 


	Safety Procedures 

	No songs will be played for the class that have not been pre-screened by the teacher. 



	Learning Activity

	Getting the Classroom Environment Ready

	On the board, the questions for discussion are listed for students to refer to when presenting: 1. What genre did you pick? How did you represent the visual culture of this genre in your collage? 2. What elements of art did you use in your collage, and how does this impact the overall composition? 3. What do you like best about your work? What would you change? 


	Procedures for the Teaching/Learning Structure (indicate approximate time for each step)

	1. When class starts, the teacher will take attendance and students will have taken out their projects from their work folder. (3 minutes)
2. If in the previous class, the teacher had determined that most students would require more time to complete their work, she will allow for the first 15 minutes of class to be used as finishing time. When the fifteen minutes are up, they are expected to return the materials to their spots and to return to their seats. (0-15 minutes)

3. Once all or most students are finished, or if they were complete in the previous class, the teacher will call student attention to the front of the room. She will review the prompt questions with them and clarify any confusion. She will also pass out the half-sheets of questions for evaluating peer work. She explains that this is a way to practice talking and writing about art in a friendly way, offering constructive criticism when necessary. (4 minutes)

4. Students are then invited to share their work at the front of the class. They are expected to answer the questions on the board, but are encouraged to elaborate if they wish. Some students may choose to share a song of that genre, in which case the teacher will play a (censored, if necessary) version from YouTube, and ask the class to point out similar elements from the music and the visual representation made by the peer. Students are also encouraged to ask questions of each other and to create a dialogue around the music and the art. Additionally, students are required to fill out one half sheet of prompts about the work of one other student. There will be approximately 5 minutes allowed for each student, give or take, and it can be expected that not all students will have a chance to (or want to) present. (48-63 minutes)
5. For clean up, students will hand in their final projects (making sure that their names are on the back) and their half-sheets. Any other materials used in production will be returned to their spots. (5 minutes)


	Clean-up Procedures (Room, Materials & Work Storage)

	1. For clean up, students will hand in their final projects (making sure that their names are on the back) and their half-sheets. Any other materials used in production will be returned to their spots. (5 minutes)



	Closure, Review & Anticipation (what’s next?)

	As students leave, the teacher thanks them for their work and discussion and tells them she looks forward to working with them again in the spring. 


	Supplemental Activity

	If at any point students are ahead of schedule while others are working, they can continue on what they left off with working with Mrs. W. 



	Teacher reflection focused on the lesson after it has been taught

	


	Be sure to attach to the full instructional unit
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Rubric for Self-Portrait Identity Collages
	Student incorporates multiple patterns that capture a visual element of the musical genre
	Student uses a pattern that captures a visual element of the musical genre 
	Student uses  pattern(s) that do not contribute to the sense of the culture of the music.
	Student does not use any patterns in their composition

	Student creates an emphasis on their portrait by using it as a focal point
	Student draws some attention to their portrait in their work
	Student’s portrait does not stand out immediately.
	Student does not incorporate their portrait

	Student uses at least three layers of materials in composition
	Student uses at least two layers of materials in composition
	Student uses one additional layer on top of paper
	Student does not add a layer beyond the background paper

	Student demonstrates care and attention in construction of the image
	Student demonstrates care in construction of the image, but has some mistakes or loose edges.
	Student makes more than one careless mistake in their craftsmanship and construction
	Student makes many errors in craftsmanship


Your name _____________________________________________

Portrait you are reviewing _________________________________

What elements of art can you identify in their work?

What genre of music did they pick? How can you tell based on the visuals? 

What do you like about this piece?

Your name _____________________________________________

Portrait you are reviewing _________________________________

What elements of art can you identify in their work?

What genre of music did they pick? How can you tell based on the visuals? 

What do you like about this piece?
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